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Methods

The following methods are part of the result of the work mode of the particpants in the Nordplus
supported project #New and old democracies® from September 2012 to September 2014,

We have chosen the most important methods used at our partner meetings.

Becouse the project has been involving 5 different partner countries with different pedagogical
troditions the methods will oppear in o different way. All the methods have been tried during the
project and the participants hove found them wsefull.

The Cultural Mosaic

The purpose — Why?

= Somnetimes when we talk we mis-
understand each other despite
using the same words.
associations to different people.

Hence the purpose is

«To facilitate debate speaking
from images discussing our asso-
ciations, point of view.

* To bridge gaps and promote dia-
logue/better understanding be-
tween or within groups.

The Cultural Mosaic s a debate
game, which bridges and enhan-
ces dialogues through the crea-
tion of a commen understanding.
Despite we use the same words we
mzy have different associations
and by using the deck of cards the
participants will be mspired to
imitiate a debate starting from
mdividoal or common associa-

tions through mages.

How to use The Cultwral Mosaic

— & Quick Reference Guids

1. Choose the themeis) youo wish to
ferus om.

2. Fick a deck of either the printed
debate cards from Folkevirke or
the free online version to down-
load and print.

3 Divide the participants into
groups of 4-& persons.

4. Infroduce the gquestions the
groupis) shoukd focus on

5.Each participant choses 2-3
debate cards they find fitting
the theme and gquestion.

6. Each participant tells the other
group members about the cho-
sen miages (2.0, associations of
experiences and/or traditions
linked to the image and theme).

7. While the images are being
discussed all group members
can add their own experiences
and associations linked to the
warions images.

8.The group agrees on 3 cards
they feel covers and illustrates
the group discussions within
the theme question.

g.The group shares the chosen
images with the other groups
and explains why the cards were
chosen and the link to the
question(s) debated (as a tool
to share the main pomts of the

varous group discossions be-
tween the groups).

0. A common discussion between
all groups may be facilitated
to share points of views. ask
questions and elzborate on the
indvidual group discussion.

ldeas for setting up

for the debate

There are many ways to ose the
material and below you will find a
few suggestions for the various the-
mies - but you may 2= well yourself
20l more or amend the below to fit
vour need and purpose.

» Invite for a stody drcle to debate
the theme: »What is typical
Danish« using the poster as mvi-
tation and the fhyers for the par-
ticipants to ensure all has 2 com-
mon understanding and kmow-
ledge of the theme The gues-
tions listed m the fiyer can be
used to kck start the debare.
If you wish to study and explone
the theme forther the fiyer con-
tains a list of literatare.

- Place the full amount of cards
from the theme: »Solidarity. (o
amy other theme chosen) with



the image facing up on a large
table. Initiate a debate using the

questions from the flyer. This
way of using the material may be
beneficial for use in larger groups
and/or workshops

« Kick start a debate during for
instance parent-teacher meetings
at school. kindergarten or youth
clubs. Initiate the debate asking the
participants to pick images they
find relates to their mmage of -fa-
mily« and discuss using the ques-
tions of the flyer or other themes
relating to family and family life.

- Exhibit the posters at the local
library and share the fiyers with the
Zuests Lo encourage spontaneous
discussions among visitors.

* Language schools and organi-
sations working with integra-
rion and culrure may find the
«Culture« and «Tradition« the-
mes useful to facilitate and ini-
tiate discussions. It is impor-
tant to know, understand and
discuss the traditions and cul-
ture of any new society one may
become a part of. Opening up
for dialogue and discussion will

as well allow room for pointing
out both similanities and diffe-
rences from own cultural back-
ground.

* The theme ~Tradition. can be
useful when facilitating dialogue
and debate among and berween
generations. How many and
which type of traditions are
important to keep and pass on
and do we allow room for crea-
tion of new traditions? Use the
cards as starting point when ini-
tiating debate between different
generations



Decision making Tree

Goals of the activity are

L. Elaborating learners knowledge
about the issues choosen for
analyse.

2. Developing learners teamwork
and analytical skills.

3. Enhancing learners presenta-
tion skills.

The activity can be arranged with
the groups of 3-30 participants.
The time needed for the activity
depends on the number of partici-
pants but cannot be less than
approximately 30 minutes even if
there are only 3 participants.

Participants do need prepared
»Decision making Tree handout«
or they can draw it following facili-
tator's instructions by themselves.

Description
1. Facilitator will formulate to-

gether with the learners/partici-

pants a problem that needs a
solution.

2. The participants will form
discussion groups consisting of
3-10 people.

3. All the groups will discuss three
alternative ways for solving the
same formulated commonly
problem.

4. Each group will »document«
on the »Decision making Tree
handout«

(1] their three alternative ideas for

solving the problem, so that the

strengths and weaknesses of each
solution will be listed on the hand-
out. So all together — three alter-
native ways of solutions to solve

the problem will be examined by

each group on the handout in writ-

ten form.

5. Out of three alternatives one
will be voted by the group-

members as the best solution.

6. The groups will introduce all
the alternative ways offered by
the group to the other groups
explaining the strengths and
weaknesses of each solution
and summarizing why the win-
ning solution was voted in the
group to be the favorite solu-
tion.

7. Finally - general discussion
about the process of the work
done in the groups and about
the offered by the other groups
different solutions will follow.
[1] NB! The handout should be
large enough and preferably in
landscape format offering suffi-
cient space for analyzing each
solution’s strengths and weak-

Nnesses.




The democratic dialogue

Goal of the activity
Educate people to be good demio-
Crats.

Diescription

In Demmark we have a tradition
for the democratic dialogue dating
back to the 1g* century.

In 1840 Denmark got a free consti-
tution. It was the result of coope-
ration between well-educated citi-
zens who wished to have a share of
the powers held by the King. The
King yielded the powers volunta-
rily, and on June 5, 1340 Denmark
became a democratic state. Parallel
to writing the new constitution,
the fathers of the constitution
were discussing how to educate
the Danes to become active citi-
zens and democratic people.
Many of the ideas originating from
these deliberations form the basis
of the teaching and education as it
is practiced in Denmark today.

In the 19* century o percent of
the Danish population was coun-
try people. The ideas of N.FS.
Grundtvig regarding education of

the Danish country people were of
great significance to the democra-
tic development in Denmark.

MN.F5. Grundrvio lived from 1783
to 1872, He was educated in theo-
logy and acted as a clergyman at
various places in Denmark He
spent his last active years as a vicar
at Vartov, a parish in Copenhagen.
He has written several hundred
hyrmns, which are still being sung
in Danish churches and at high
festivals in Danish homes and
schools. Besides his religious acti-
vities he was a politician and a
member of the Dianish parliament.
In his speeches and writings
Grundtvig worked actively to edu-
cate good Danish democrats. He
claimed that it was easier to
acquire new lmowledoe in one’s
youth - not in one’s childhood.
The way to educate was through
wthe living word«. In Grundrovig's
opinion a free and active adult
education should net build on
books and teachers’ autheority, but
on the interaction of equal comer-
sation between student and tea-

cher - the democratic dialogue.
These ideas and thoughts were
realized at numercous folk high
schools which sprang up all over
Denmark, the first one in 1844
close to the Danish/German bor-
der in Radding. At these schools
the Danish youth gathered and
received an education that made
themn active citizens in the Danish
democracy. Folk high schools still
exist all over Denmark Here
Danes congregate from country
and towns and take part in lec-
tures, discussions and study circles
dealing with a wide spectrum of
subjects. Common to all the folk
high schools is that the education
is liberal The education is non-
formal meaning that the students
do not pass an examination at the
end of the course. Today Danes
from all social classes and of all
ages attend the folk high school
education. They live at the schools
and the courses last from omne
week to one year.

Description of Educational methodology Debates

Goal of the activity
To practice debates for learning.

Description
Debate Is the educational program

teaching a culture of speech, appli-
cation of psychological laws, prin-

ciples of logic. Debates are useful
both for teachers and for students
in pgaining the experience of
speaking up and listening. Making
beforehand researches on intere-
sting and important debate topics
debate participants deeply study a

new knowledge and get a lot of
information for everyday use.

Debating by students on educatio-
nal context is the comversation in
time frames between two teams of
participants (supporting and con-
tradictious ones). An estirnation of
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arguments makes a court con-
sisting of one or more judges. The
task of participant team is to per-
suade the court in advantage of its
arguments over ones of the oppo-
nent team. Each team is prepared
for debating both on the suppor-
ting and contradictious view of
discussing item. Thus they train to
lead the debates as the argument
of opinions but not of persons.

Debates are here hold in three
languages — Latvian, Russian, Eng-
lish, which gives and advantage of
improving language skills along
with developing the skills of
speaking out and gaining new
information. The participaton in
debates of the representatives of
national minorities in Latvia pro-

vides the process of integration in

Latvian society and creates an
advantageous environment for
cooperation.

The participation in

debates helps

* To present, reason and defend
one’s opinion

* To be teolerant and respectful to
opponent’s peint of view.

* To develop critical and analytical
way of thinking.

* To improve communication skills
and attentive listening.

* To work with different informa-
tion sources and materials, to
perform a research work.

* To develop skills of arranging of
materials and ideas.

* To develop public performance
and persuasion skills.

Intercultural Group work

* To develop lanmuage skills and
speaking other language.

The main principles of the
educational debates are

- To practice debates for learning!
- Developing is most important
than triumph. Debates provide
the developing of necessary skalls
for living in modern democratic
socisty.

To debate with respect to the
opponent! - Respect 1s an overall
idea of the debates. The debatas
as an action start with human's
curicsity. Debaters on different
opinions are searching together
for true answers, and they have
to be proper in arguments, sub-

stantiation and interrogation

SIEWETS.

Goals of the activity are

To enhance students’ cross-cul-
tural capability and increase their
sense of belonging.

Description
If teachers ask students to tackle
assessment tasks amd projects in

groups, it can lead to rich learning
experiences. Group work in cultu-
rally diverse groups can enhance
students’ cross-cultural capability
and increase their sense of
belonging. However, these out-
comes are neither imevitable nor
easily achieved - they rest on tea-

chers’ pedagopic interventions
{Montgomery, 2000) and when
these are absent, much less posi-
tive outcomes are common as
Australian researchers Summers
and Violet (2008) found when they
surveyed home and international
students.




S-G-T analyzing

Goal of the activity is
To develop an organization.

Description
5-G-T ANALIZING.

5 = simation here and now in the
organization.

G = goal for our developing.

T = tasks and tools to reach the goal
and improve the situation.

General description

The group /individual describe the
situation as best as possible.

Then it's time to describe the rea-
listic goal.

And see what tools that is avail-
able and what tasks that must be
done.

Thought discussion and analyzing
the participants see what is rea-
listic and what is not realistic to

work with. This is also the normal
basic way to write a political case
from administration to political,
demecratic treatment in local
council and committess in Sveio
and MNorway.

Method we use in developing of

oTganizations.

The study circle as the workshop of democracy

Goals of the activity are

The participants will acquire a
knowledge which enables them to
partake in the democratic process
and thereby influence their own
life conditions.

Description

A study circle can be defined as a
group of people who, by the inde-
pendent efforts of each parti-
cipant, look at various subjects
based on specially selected study
material.

The participants of a study circle
get the opportunity of leaming to
know themselves and recognize
owm talents and limitations in in-
teraction with the other members
of the group, despite the differen-
ces of social classes and age-groups
that may exist. During the process
many talents are brought to light.
The aim of the study circle work
15 to examine a common sub-

ject which is of interest to all the
group members. In this way they
acquire knowledge and under-
standing of political, cultural, and
social connections. The partici-
pants will acquire a knowledge
which enables them to partake
in the democratic process and
thereby influence their own life
conditions.

The tools of the study circle are
dialogue, discussion and argu-
mentation - all of these being
expressions of conversation which
form part of the democratic way of
life.

Dialogue. Conversation between
two parties expressing their views
on a well-defined subject. Re-
member they do not have to agree
on the subject!

Discussion. An exchange of
opinions between several parties.
Argumentation. A demonstra-
tion of proef to be used in the

dialogue and discussion. An argu-
ment is said to be logically valid if
the conclusion is built on premises
- conditions - that are all true.

The purpose of a study circle is to
motivate the participants to put in
an independent effort, as well as to
learn how to analyze and evaluate.
The total benefit of the efforts of
the group cannot be measured,
since the results and conclusions
of the work will be different for
each member of the group, even if
they are based on the same facts,
because the members have diffe-
rent personal experiences, attitu-
des and backgrounds. It is natural
to assume that a study circle will
be more dynamic the more diffe-
rent its members are. On the other
hand, the members should not be
so different that they do not
understand sach other. This could
be the result if their backgrounds
are culiurally different, if for
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instance they come from different
countries or profess different reli-
gions and thereby have different
social and ethical norms.

In a well-functioning study circle
all contributions have equal value,

and the conversations take place
according to a fived set of rules
that leaves room for each member
of the group. On top of the expe-
rience, the members increase their
self-worth and ability to formulate

The »nZoom-method«

own views. They get the expe-
rience of navigation which is
necessary for taking part in the
social life.

The study circle may be callad the
waorkshop of demecTacy.

Goal of the activity is
Co-operation.

Description
Explanation of the methods »Zoom
and rezoeome.

This method is a hands-on visual

group activity that focuses on col-

laboration, communication and
problem solving.

This activity can be applied to a

diverse group without a common

spoken language.

- This game is based on the intri-
guing, wordless, picture books
»Zoome« and »Re-Zoome« by Istvan
Banyai which consist of 3o
sequential »pictures within pic-
tures«. The Zoom narrative
meves from a rooster to a ship to
a city strest to a desert island
and outer space. Zoom has been
published in 13 countries. The
Re-Zoom narrative moves from
an Egyptian hieroglyphic to a
film set to an elephant ride to
a billboard to a train.

= To create the game from the book,
separate the picture pages of the
book mto one page sheets and
laminate or place In clear plastic
sleeves to protect them and pro-
long usage.

= Hand out one picture per person
[make sure a continuous se-
quence is used).

» Explain that participants may
only lock at their own pictures
and must keep their pictures hid-
den from others.

» Encourage participants to study
their picture, since it contains
important information to help
solve a problem.

* The challenge is for the group to
sequence the pictures in the cor-
rect order without looking at one
another's pictures.

» Participants will generally muill
around talking to others to see
whether their pictures have amy-
thing in common. Sometimes
leadership efforts will emerge to
try to understand the overall
story.

» When the group believes they
have all the pictures in order
(usually after ~15 minutes), the
pictures can be turned over for
EVETYONE tO 588,

Fadlitator's notes

* Wirks with any age group, inclu-
ding corpeorate groups.

* Can be done indoors or outdoors.

» Once the challenge is finished,
allow everyone to see the pic-

tures and encourage participants
to sort out any mistakes in the
order {can be done on a table or
the floor], then let everyone walk
around view the pictures in
sequence so they understand the
full story.

Variations

* Use a5 a nowvel icebreaker by han-
ding each participant a picture
on arrival. ‘When everyone has
arrived, explain that each person
15 holding part of a story and that
the group task is to find out what
the story is by putting their pic-
tures in sequence.

* Usze a ime limit to increase diffi-
culty and enhance focus on
teamwork.

* Team performance can be mea-
sured (e.g., for a competition) by
counting how many pictures are
out of sequence.

- If there are a few more people
than cards, then pair people up.

* For larger groups, if there is

encugh people then have z or

more groups running the activity
at the same time o Use 2 sequen-
ce of cards to suit the proup size.

For smaller groups, try disallo-

wing talking. This increases the

difficulty and creates the need



for expressive sign language. In
general, allow large groups to
talk because there is enough
complexity sorting out all the
pictures.

* Another way to increase com-
plexity with small groups is to
give each person more than one
picture.

* To reduce complexity for young
groups (e.g., pre-school), allow a
small group to look through all
pictures and organize the story

from beginning to end.

Processing ideas

* There is usually much potential
for debriefing and discussion.

* Why was it hard to get the story
together?
(Everyone had a piece, but no-
one had the big picture).

* What type of communication
was used in attempting to solve
the problem?

» What communication methods
might have worked better? e.g.,
Imagine if, at the outset, the
group had taken the time to let
each person describe his/her pic-
ture to the rest of the group.
What would have happened then?
Would the solution have been
found faster? What prevented
such strategies from being con-
sidered?

* Did you try to »second position«
(i.e., see one's communications
from the perspective of others)?

* What kind of leadership was
used to tackle the problem?

» Who were the leaders? Why?

* What style of leadership might

have worked best?

* If you were to tackle a similar

activity again, what do you think
this group could do differently?

= What real life activities are
similar to this activity?

References

= Banyai, I. (1005). Zoom New
York: Viking/Penguin.

* Banyai, 1. (1008). Re-Zoom New
York: Viking/Penguin.

The activity often takes around 15
minutes (depending on the se-
lected approach and number of
participants).

The method is fun and very effec-
tive on condition that all elements
of the method description are

respected.



The Portfolio-Method

A portfolio may contain
manuscripts for lectures, -
short films, posters,
photographs, magazines,
interviews and a lot of other
things. The contents of the
portfolios show, what each
and every of the participants
has performed in order to
achieve the aim of the
project. The part of the
portfolio which has
common interest will be put
on the website.

This means that members
from the participant’s

organization shall be
engaged in collecting
material.

The Portfolio-Method is in
itself an evaluation method.
The method can be
described as a systematic
collection of the
participant’s work and other
forms of documentation,
which taken as a whole
draws a picture of the
development of the project.
When we arrive at a
common definition and
understanding of the theme

and thereby at a common
goal for the project, each
partner’s portfolio will later
reveal the amount of ideas,
efforts and progress
achieved by each participant
in order to reach the
common goal.

The product of the project is
currently evaluated and
tested in the participating
organizations in between
the meetings.




Tree evaluation

With this evaluation

method, people realize that
they are a part of the learning
process of themselves and the
others.

- The participants get a
drawing of a tree with a lot of

puppets.

- They fill in individually witch
position correlates with their
situation within the group.

- They motivate their choice
for the entire group.

Everyone is able to deal his
choice with the group and
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realizes how important his
role is within the learning
process.

We realize that language is an
important element for
participation. It is necessary
that we help each other and
find more interactive
workshops.



The Sandwich Model

This is a method to report back and create
growth. The model consists of:

Lack of feedback has been identified as one of
the top 3 barriers to effective work performance
(along with performance expectations and skills).
The most common mistakes while giving

feedback are: judging and criticizing, not
recognizing positives or, on the contrary, avoiding

giving feedback because of person’s discomfort
(e.g. fear of hurting somebody’s feelings).



